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New directions in teaching & learning

TEACHING

by President John V. Lombardi

niversities are by defini-
tion highly complex or-
ganizations with mul-

tiple missions. Our research de-
fines us as an intellectual center
with a commitment to advancing
the state of knowledge and a rec-
ognition that only through the ex-
traordinarily difficult task of re-
search and publication can we
succeed in improving and under-
standing our world. Our teaching
translates the knowledge gained
through research into the orga-
nized and structured form re-
quired for education. Sometimes,
in my conversations around the
state, people ask me why we need
the organized structure of a uni-
versity for learning. While all of
us can and should learn indepen-
dently, and while everyone can
use a library and gain knowledge
while working alone, the purpose
of university teaching is not lim-
ited to the acquisition of informa-
tion. Instead, it is the organization
and structure of knowledge as
much as the information acquired
that provides the extraordinary
value of a university education.

The university and its curriculum
form a model for the organization
of knowledge, and its colleges,
schools, and departments reflect
what we know and how we know
it. Our students come to the uni-
versity not to acquire the bits and
pieces of information of interest

today and obsolete tomorrow but
to acquire the tools of knowledge
that permit a lifetime of using in-
formation and acquiring knowl-
edge. We teach the use of these
tools in our courses in history,
chemistry, languages, or the arts.
The tools give the information
substance, the structure of knowl-
edge gives the information coher-
ence, and the teacher provides the
model for permanent learning. In
this process, the teacher is para-
mount. Anyone can compile in-
formation, acquire data, and
memorize facts. But we must be
taught how to use the informa-
tion, interpret the data, and evalu-
ate the facts. Good teaching gives
students a capacity for self-sus-
taining learning, a view of the or-
ganization of knowledge, and a
grasp of the methodologies and
disciplines of learning.

Good teachers give us an ability
to recognize the related but differ-
ent methods required to under-
stand chemistry, history, lan-
guages, and the arts. Good teach-
ers show us how to know when
we know enough and when we
need to know more. Good teach-
ers provide us the tools to create
and recreate the knowledge we
will need throughout our lives.

To do this, our teachers require
depth and breadth of knowledge,
for the act of teaching presents but
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Message From the Director

The UCET Mission

When Ijoined the faculty as a new
assistant professor, I was warned
by a well-meaning senior col-

Dr. Constanc Shehan

league that winning a teaching
award was “the kiss of death” in
terms of a future career at the Uni-
versity. Presumably, winning such
an award demonstrated that one
had confused priorities and quite
possibly misallocated her/his
time and energy to teaching rather
than to “scholarship.”

Clearly, the local and national cli-
mate surrounding the significance
of teaching has changed over the
past decade. To survive in the
higher echelon of academia, it is
no longer sufficient to be a suc-
cessful grant getter and a prolific
publisher. One must also be a tal-
ented teacher. Many of our col-

leagues, both new and estab-
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a small portion of a teacher’s total understanding.
Teaching requires preparation because the presentation
of this small portion of knowledge must be done in con-
text so that the purpose, focus, and result can be con-
nected appropriately. Teaching requires constant schol-
arship because the knowledge out of which our classes
grow changes endlessly, rapidly, and significantly.
Teaching requires time outside of class because the care-
ful evaluation of written work, the preparation of exer-
cises, the creation of class materials, the academic con-
versations with students, and the curricular linkage of
class to class and subject to subject must be done with
care and attention.

Within the context of the research university, more-
over, teaching gains an added dimension. For the
teacher in a research university, the link between the
process of discovery and the process of education is
close and active, the translation time from research dis-
covery to classroom is short, and the atmosphere of in-
tense excitement and high critical standards that char-
acterizes the research environment inspires a similar in-
tensity in the classroom.

The University of Florida has an exceptional record
of teaching performance. Our faculty’s work in the edu-
cation of students is productive and effective. The qual-
ity of our students is superb and the quality of our teach-
ing receives constant validation by employers and
post-graduation certifications of all kinds. Yet even with
this exceptional performance, we have much to learn.
We know we need to adapt our teaching techniques and
strategies to take advantage of new technologies, we
know we need to organize our curriculum more effec-
tively, and we know we need to adapt to changes in
disciplines and in the structure of knowledge. This is
not news, this is the purpose of the university. This is
not something that surprises the faculty, for they have
been doing these things as a matter of course.

The Center for Excellence in Teaching offers an ex-
ceptional opportunity to enhance these continuing fac-
ulty efforts, to support the creativity that is our trade-
mark, and to develop the initiatives that can improve
our performance. I expect to learn much from the work
of this Center, and I look forward to participating in its
activities.

lished, need tools and resources to reach or maintain
these expected levels of performance. This is the mis-
sion that UCET has undertaken.

The major functions of UCET are to:

1) Provide orientation, instruction, and consultation about
teaching and learning to new faculty.

Our newest professors are caught in the middle of a
paradigm shift. They have been trained at our nation’s
premiere research institutions and typically have had
little or no training or experience in teaching prior to
joining our faculty.

Those of us who were trained and hired under the
old paradigm had the luxury of learning to teach
through on-the-job training. Our newest faculty do not
have this luxury. We need to help them excel in teach-
ing from the very beginning of their academic careers.

2) Facilitate the continuing development of tenured fac-
ulty as teachers.

One of the greatest contributions we can make to our
tenured faculty is to provide them with the tools they
need to expand their teaching styles to accommodate
the increasing diversity in learning styles that comes
with the changing colors and voices in our classrooms.

We tend to use the same teaching styles in our class-
rooms that our professors used in teaching us. We need
to increase our awareness of diversity in learning and
update our teaching methods accordingly.

3) Effectively prepare our graduate students for careers as
educators.

Increasingly, the success of our graduate students in
the academic marketplace is determined by their dem-
onstrated competence in teaching. We can no longer af-
ford to operate our graduate programs under the as-
sumption that if a scholar has mastered a body of knowl-
edge, she or he can teach it without any additional train-
ing.

In this time of change in higher education, the good
news is that we no longer have to discourage our new
colleagues from committing their time and energy to
teaching. We are free to say that teaching well is a plea-
sure we no longer need to hide.




