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We artempt to cross-validate research supporting the hypothesis that perceived peer status
mediates the effect of athletics on educational aspirations and attainments: we compare the
estimates with those for a model which incorporates significant-others’' influence as the key
intervening variable; and we extend past research 1o include esiimates of the effects on
occupational aspirations and attainments and income, We find that participation in athletics
has a positive effect on each form of aspiration and attainment, that perceived peer status
contributes 1o neither the predictive nov the explanatory power of the model, and that sizeable
propartions of the athletic effect are mediated by significant-others’ influence. Analysis is
based on 15-year interval panel data on a male age cohort (N = 340). Estimates are provided by
structural equation models. We cantrol on differences in school value climates.

Past research reveals a statistically sig-
nificant relationship between participation
in high school athletics and educational
aspirations and attainments (Coleman,
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occurs remain more a subject of theoreti-
cal specification' than empirical inquiry
and verification, however (exceptions are
Spady, 1970, 1971; Spreitzer and Pugh,
1973). In this paper (1) we attempt to
cross-validate research supporting the
hypothesis that perceived peer status
mediates the effect of athletics on educa-
tonal aspirations and attainment; (2) we
compare estimates for the perceived peer
status model (a psychological explana-
tion) with estimates for a significant-
athers’ influence specification of the pro-
cess (a social psychological interpreta-
tion); and (3) we extend research on the
effect of athletics and peer status to in-
clude occupational aspirations, occupa-
tional attainments, and income. Qur esti-
mates are praduced by
equations based on the within-school
component of bivariate relationships, an

analytical technique that has the effect of

statisticaily controlling on between-school
differences. The study is based on 15-year
interval panel data.

BACKGROUND

Coleman's (1959} study of the adoles-
cent saciety indicates that the “‘leading
crowd" tends to be of middle-class origins
and that it is college oriented. Although he
tends to underplay the associational and
value diversity operating within high
school  social systems (Campbell,
1969:833), Coleman does allow that dif-
ferent value climates may operate be-
tween and within schools (Coleman,
1959:338; 1961:113-118; see also McDill
and Coleman, 1965:122).2 Nonetheless, he
notes that “*of things thataboy cando. ..
athletic success seems the clearest and

! Rehberg (1969:76-79), for example, supgests
that athietic participation has five socialization con-
sequences: (1) association with achievement
oriented peers; (2) emphasis on achievement values;
(3) enhanced self-esteem which is associated with
setting high standards; (4} performance levels and
expectations in athletics generalizes to other areas;
and (5) superiotr career guidance and encouragement
is accorded athletes.

? The notien that there are value climates or
school context effects has generated a considerable
literature. Much of the research is reviewed by Bain
and Andersan (1974). See alsa Alexander and Eck-
land {1975), Hauser, Sewell, and Alwin (1976}

structural:
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most direct way to gain membership in the
leading crowd” (19359:337). Coleman’s
implicit specification of an aspirations
formation process which serially incorpo-
rates the influence of family origins, ath-
letic participation (and scholastic perfor-
mance), and peer status has generated
considerable interest and research, Thus,
both Schafer and Armer (1968) and Reh-
berg and Schafer (1968) provide empiri-
cal evidence that “‘athletics attracts boys
from all classes in about the same propor-
tion” (Hollingshead, 1949:194). The rela-
tionship between athletics and educa-
tional aspirations is consistently sup-
ported (Coleman, 1961; Rehberg and
Schafer, 1968; Schafer and Rehberg, 1970;
Spady, 1970, 1971). Finally, Spady (1970,
1971), and Spreitzer and Pugh (1973) re-
port support for the hypothesis that per-
ceived peer status mediates the effect of
athletics on educational aspirations.
Spady also (1970, 1971} reports that actual
peer status affects educational attainment.

There is theory and/or some evidence,
then, for an educational aspirations model
which specifies socioeconomic origins,
participation in athletics, and peer
status—in that causal sequence—as an-
tecedents of educational aspirations and
attainments. We further complicate the
process (Figure 1) by incorporating the
effects of mental ability and significant-
other influences. Also, we extend the
model to explain and predict other depen-
dent variables, namely, occupational aspi--
rations, educational and accupational at-
tainment, and income.

The theoretical and empirical literature
is inconsistent with respect to the causal
specification of athletics and academic
performance. Coleman (1961) advances a
zero-sum argument. He views the adoles-
cent saciety as a finite system in which
commitment to academic, athletic, or so-
cial values represents a loss to the other
two. Others (e.g., Rehberg and Schafer,
1968; Spady, 1970, 1971) argue that the
two student cultures are causally linked,
i.e., that athletics positively affects
grades. Conversely, Otta (1975:164) has
argued that inasmuch as high school
policies may require minimal academic
performance levels as eligibility prerequi-
sites for participation in extracurricular
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activities, the effect of academic perfor-
mance on participation pattermns should
not be ignored. We view participation in
the academic and athletic subcultures as
separate but modestly cortelated dimen-
sions of adolescent performance. Concur-
rent specification allows for differences in
value climates across schools and for di-
versity in performance criteria within
schools without specifying that either
academic performance or participation in
athletics predicts the other. Following
Coleman we view the two as alternate
routes to membership in the leading
crowd .}

Both Rehberg and Schafer (1968) and
Spreitzer and Pugh (1973) control on pa-
rental academic encouragement. Spreitzer
and Pugh (1973:176, footnote 5) indicate
that a less inferential label for the indica-
tors would be ‘‘parental academic in-
volvement” inasmuch as the studies ask
either how often parents urge the youth to
continue his schooling or how often they
talk about his school work. Our data pro-
vide more precise measurement of
academic encouragement. Our measures
include significant-others' educational en-
couragement and modelling of educational
plans. Moreover, rather than control on
parental educational encouragement (Reh-
berg and Schafer, 1968; Spreitzer and
Pugh, 1973) our model is informed by the
social psychological literature on the
status attainment process (e.g., Sewell
and Hauser, 1975) which specifies that
significant-others operate as intervening
variables mediating the effects of adoles-
cent performance on aspirations and at-

¥ With respect to the athletics variable we Fallow
the definition vsed in most research by referring to
participation in a specific form of extracurricular
activity, namely sparts in most research (e.g., Reh-
berg and Schafer, 1968; Schafer and Armer, 1968;
Schafer and Rebberg, 1970; Spady, 1970, 1971;
Spreitzer and Pugh, 1973). We note, however, that
this-definition is not necessarily equivalent to mem-
bership in the athletic subeuiture as conceptualized
by Celeman (1961). Coleman employs a thetoric of
“status systems,'’ *“'status cliques,” “‘adolescent
subcultures,” “‘groups,” “subgroups,” and the like.
He is concerned with the consequences of commit-
ment to alternative reward structures, the athletic
cligque representing one such value system, whereas
most research, althongh professing to examine Col-
emarn’'s theses, employs a more restrictive definition
af the variable.

OTTO AND ALWIN

tainments. Thus, the model provides for
the operation of two mechanisms whereby
the influence of academic performance/
athletics is mediated to aspirations, one
psychological and the other social
psychological. We analyze both the addi-
tive effects and, for the sake of compari-
sons, the separate effects of each mecha-
nism.

Although Spady (1970, 1971) has pro-
vided empirical support for the effect of
athletics on educational aspirations and
attainment based on 4-year panel data, the
longer term effects of athletics and per-
ceived peer status have not been exam-
ined, neither have the effects of athletics
and perceived peer status on occupational
aspirations, occupational attainment, and
income. In the case of educational aspira-
tions and attainment, Spady reasons that
the extracurriculum, like the formal cur-
riculum, provides a competitive and com-
parative forum in which students vie for
recognition and rewards which stimulate a
desire for further status and recognition
after high schoal (Spady, 1970:680;
1971:395). In addition to stimulating aspi-
rations, participation provides exposure
to a range of potentially functional sociali-
zation experiences which equip the youth
with interpersonal, organizational, and
leadership skills that may be translated
into later socioeconomic advantage. We
hypothesize that the effect of athletics on
educational aspirations and attainments is
generalizeable to occupational aspirations
and attainments and to income. These ex-
tensions complete the model (Figure 1).

Essential features of the social
psychological explanation of the attain-
ment process provide the overall theoreti-
cal framework for our study. Aspirations
are specified as a key mechanism. The
individual assesses his educational and
occupational potential in the context of
his own demonstrated performance on
academic (and athletic) criteria. His
“self-reflexion’ (Haller and Portes, 1973)
is complemented by two mechanisms
which provide for the operation of indirect
effects. In accord with the status attain-
ment literature (Sewell and Hauser, 1975)
provision is made for significant-others to
evaluate the youth's academic perfor-
mance (and athletic participation) in es-
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Figure 1
Specification of Participation in Athletics and Perceived Peer Status in the Status Attainment Process
Father’s Academic Perceived Educational Education
Occupation Performance Peer Aspirations
Status
Father's Athletic Occupational Occupation
Education Farticipation Parental Aspirations
i Educational
Mather’s Encotragement Income
Educition
Best
Mental Friends
Ability Plans
Girl Friends
Educational
Encouragement
Background Adolescent Intervening Aspirations Attainments
Performance Mechanisms

tablishing and communicating appropriate
expectations to him (Woelfel and Haller,
1971). In accord with the adolescent sub-
culture literature (Rehberg and Schafer,
1968; Spady, 1970, 1971; Spreitzer and
Pugh, 1973) perceived peer status is
specified as a second mechanism by
which the effects of academic perfor-
mance and participation in athletics are
mediated to aspirations and attainments.
By specifying participation in athletics as
an antecedent we hypothesize that
significant-others and the individual him-
self reflect upon criteria other than
academic performance in formulating his
levels of aspirations. Estimates are pro-
vided for the two mechanisms operating
additively and, for purposes of comparing
their operation, estimates are provided for
the mechanisms operating separately. The
model provides that the estimates are cal-
culated statistically controlling on
socioeconomic origins, mental ability, and
academic performance. It also provides
for estimating effects on a complete set of
dependent variables, namely, educational
and occupational aspirations, attain-
ments, and income. '

Inasmuch as the value climates of
schools may differ with respect to the rel-
ative importance of scholarship and ath-
letics in the adolescent subculture, we
calculate all estimates on the basis of the
within-school components of all varables

thereby controlling for between-school
differences (Alwin, 1976). By disaggregat-
ing total effects into direct and indirect
effect components we are able to quantify
and clarify the relative effectiveness of
perceived peer status and significant-
others’ influence in the development of
aspirations and the attainment process.
Inasmuch as estimates are based on panel
data the causal ordering of effects is un-
ambiguous and problems of concurrent
measurement associated with cross-
sectional samples are largely avoided.

DATA, VARIABLES, AND METHODS

The data were gathered from
seventeen-year-old males who were en-
rolled in L.enawee County, Michigan, high
schools in 1957 and participated in an
early career follow-up study in 1972,
fifteen-years later. The first wave pro-
vided data on 88 percent of the entire age
cohort. Of the original 442 respondents,
340 participated in a telephone follow-up
(79 percent of the eligible 1957 partici-
pants).4

“ Four of the original respondents were excluded
from the analysis because of invalid data. Eight
others were known to be deceased. A tatal of 430
respondents were eligible for the 1972 follow-up
study. Other characteristics of the sampie and study
pracedures are reviewed at length in Otto and Feath-
erman (1975).
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Background socioeconomic statuses
and mental ability enter the model as ex-
ogenous vanables. Father's occupation is
coded into the Duncan Socioeconomic
Index. Father's education and mother's
education are scored on the basis of for-
mal education.’ Menral ability is meas-
ured with the Cattell IPAT Test of
G-Culture-Free-Scale 3A (Cattell and Cat-
tell, 1950).

Academic performance is measured by
high school grade point average based on
a four-point scale. Arhletics consists of
reported participation in sports and/or
membership in varsity lettermen clubs.

The study employs three indicators of
significant-other effects. Parental educa-
tional encouragement was measured by
student’s response to a question asking
the extent to which his father (or mother)
had given educational encouragement.$
Responses for mothet's and father's en-
couragement were summed. Besr friends'
educational plans were measured by tak-
ing the average aspiration score of up to
five best friends who were present in the
sample. Girl friend’s educational encour-
agement was measured by a question in
the follow-up study inquiring about wife’s
or girl friend's educational encourage-
ment.” Peer status was measured by a
21-item index of agree-disagree responses
to questions from the California Test of
Personality relating to the respondent’s
perception of his acceptance by his
peers.®

$ The scoting ranged from O for less than 8 grades
of formal schooling completed to § for a college
degree or more formal schooling.

% Scores for fixed respanse alternatives ranged
from O for “quit school and go to work' to 4 for
“strongly encouraged me to continue.”' Thus, by
summing mother's and father's encouragement re-
spondent’s score ranges from O to 8.

? Responses were scored 0 for encouragement to
“not get more,” | for "*didn’t say,”” and 2 for ‘‘get
more.” Inasmuch as this variable was measured re-
trospectively, there exists the possibility of contami-
nation with attainments and appropriate cautions are
urged in interpreting the results.

1 Examples of the questions include: "*Do you feel
that people recognize your social standing as they
should?" Do you feel that you are an important
part of your schoal?" ‘Do yau feel that people usu-
ally think well of you?"

Peer status has not been operationalized consis-
tently in the literature. Qur measure is of perceived

OTTO AND ALWIN

Educational aspirations was scored 0
for none bevond high school to 4 for 7 or
more years of college. Occupational aspi-
ration was measured by the 8-item Occu-
pational Aspiration Scale (Haller and Mil-
ler, 1971).

The three forms of attainment are edu-
eation, which refers to the number of for-
mal vears of education completed; accu-
pation, which was coded into the Duncan
Socioeconomic Index; and income, which
refers to the respondent’s report of per-
sonal income for the previous year, 1971.
Attainments were measured in the 1972
follow-up study. Unless otherwise indi-
cated all other measures were made in the
1957 study.

Zero order correlations, means, and
standard deviations (both total and within
school scores) are reported for all indica-
tors in Table 1. In Tables 2 and 3 we
present the disaggregation of total effects
into the direct and indirect effect compo-
nents of the aspiration formation and at-
tainment process.? Statistical inferences
are inappropriate because the respondents
do not consist of a sample but of nearly a
population of respondents. Therefore, we
have arbitrarily designated as substan-
tively significant those standardized re-
gression coefficients exceeding a value of
09,

peer statos as illustrated by the “‘do you feel™ prefix
to the questions. Spreitzer and Pugh (1973} used a
single item Likert-type question which measures
perceived peer status in terms of relative popularity.
Spady (1970, 1971) used both a single item Likert-
type measure of perceived peer status and number of
nominations by classmates as a measure of actual
{objective} peer status. He reports a correlation of
r = .12 hetween the two. MeDill and Coleman (1963)
measured status by the number of times a student
was mentioned as a member of the leading crowd.

3 We differentiate between rotal, direct, and indi-
rect effects. A total effect is that part of a total
association or cotrelation between two variables that
is unrelated to comman antecedents, to correlations
between the antecedents, or to unanalyzed correla-
tions among the predetermined variables. Total ef-
fects indicate the extent to which change in an inde-
pendent variable alters the dependent variable. An
indirect effect indicates that portion of the total ef-
fect that is mediated by an intervening variable(s). A
direct effect is that portion of the total effect which
remains after the indirect effects of intervening vari-
ables are controlled. These distinctions are elabo-
rated by Alwin and Hauser {1975}
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FINDINGS

We present our findings as they relate
to educational and occupational aspira-
tions, then education, occupation, and .in-
come. In each case we first examine the
total effect of participation in athletics on
the dependent variable statistically con-
trolling an family socioeconomic statuses,
mental ability, and academic perfor-
mance. Thereafter we examine the pro-
cess by which the effect of participation in
athletics is mediated to the dependent var-
iable by first estimating the indirect ef-
fects mediated by both. perceived peer
status and significant-other influences and
then comparing the effectiveness of the
two mechanisms operating separately.

Our data confirm earlier research re-
porting that participation in athletics has
an effect on educational aspirations statis-
tically controlling on socioeconomic ori-
gins, mental ability, and academic per-
formance. Thirty-nine percent of the ef-
fect is mediated by the two intervening
mechanisms, perceived peer status and
significant-others’ influence (Table 2, ¢ol-
umn 6). The independent contribution of
the two mechanisms to the predictability
of educational aspirations is evident in the
increase in variance accounted for (R? =
492 — 410 = .082).

As specified, the estimates conceal
rather than reveal the relative effective-
ness of perceived peer status and
significant-others as intervening vara-
bles. The indirect effect coefficients (row
5) indicate that perceived peer status,
operating as the sole intervening vanable,
has no effect whatsoever in mediating the
influence (total effects) of athletics (or any
ather antecedent) on educational aspira-
tions. Neither does it change the propor-
tion of vanance accounted for. In com-
parison, significant-others’ influence,
operating as the sole intervening mecha-
nism, mediates 43 percent of the effect of
athletics on educational aspirations and it
increases the variance accounted for in
educational aspirations (R? = 410 to
.490). In summary, we find that participa-
tion in athletics has a positive effect on
educational aspirations but there ‘is no
evidence supporting the hypothesis that
perceived peer status either mediates the

OTTO AND ALWIN

effect or independently accounts for var-
iance in the dependent variable. In com-
parison the explanatory and predictive'?
power of the model are enhanced by
significant-others' influence.
Participation in athletics also has a
salutary effect on occupational aspirations
statistically controlling on saciceconomic
origins, mental ability, and academic per-
formance. This relationship has not been
studied in previous research. Forty per-
cent of the effect is mediated by the two
intervening processes, perceived peer
status and significant-others’ influence,
and the fully specified model accounts for
46 percent of the variance in occupational
aspirations. Again, there is wide discrep-
ancy in the relative effectiveness of per-
ceived peer status and significant-others’
influence operating as intervening varia-
bles. Perceived peer status mediates 7
percent of the effect of athletics of occu-
pational aspirations. Significant-others
mediate 39 percent of the effect. Incor-
porating only perceived peer status as a
predictor increases the variance ac-
counted for only in the third decimal (R? =
.405), whereas significant-others’ influ-
ence increases the variance accounted for
to essentially that of the specification in-
corporating both mechanisms (R? = .459).
The findings for occupational aspirations
support those for educational aspirations.
Incorporating perceived peer status into
the model contributes little to clarfying
the process by which athletics affects as-
pirations or to predicting the variance ac-
counted for in  aspirations; but
significant-others’ influence operates as a
powerful mediator and predictor in the
equation. -
Participation in athletics has not only a
positive effect on educational aspirations,
but also a positive effect on level of educa-
tional attainment. Forty-four percent of
the total effect is mediated by the combi-
nation of perceived peer status and
significant-others’ influence; 34 percent is
mediated by educational and occupational

10 By “‘explanation™ we refer to haow efficiently
total effects are mediated by the theoretically
specified network of direct and indirect effect pat-
terns. By “‘prediction’ we refer to the variance ac-
counted for (R?).
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aspirations; and 22 percent of the effect is
direct. The fully specified madel predicts
63 percent of the variance in educational
attainment.

Again, it is instructive to compare the
relative effectiveness of perceived peer
status and significant-others’ influence
operating separately as intervening vana-
bles. Operating alone perceived peer
status mediates none of the effect of ath-
letics on education (row 6) whereas
significant-other’s influence, operating
alone, mediates 45 percent of the effect of
athletics on educational attainment (row
7). Concerning the relative predictive
power of the two equations, the variance
accounted for in the perceived peer status
maode]l is R? = 608 and that for the
significant-others model is R? = .626.
With respect to educational attainment,
then, incorporating perceived peer status
contributes to neither the explanatory nor
the predictive power of the model.
Significant-others’ influence contributes
to both.

Table 3 displays the data for occupa-
tional attainment and income, neither of
which has been studied in earlier re-
search. Participation in athletics has a sig-
nificant effect on occupational attainment
statistically controlling on socioeconomic
origins, mental ability, academic perfor-
mance and participation in athletics, per-
ceived peer status and significant-others’
influence, aspirations, and education.
Thirty-nine percent of the athletics effect
is mediated by perceived peer status and
significant-others’ influence. The fully
specified model accounts for 51 percent of
the variance in occupational attainment.

A familiar pattern of indirect effects ap-
pears when estimates are compared for
the independent operation of perceived
peer status and significant-others’ influ-
ence as intervening variables. The critical
comparisons appear in column 6, rows 7
and 8. Perceived peer status mediates 10
percent of the effect of athletics on occu-
pational attainment. Significant-others'
influence mediates 50 percent of the ef-
fect. The variance accounted for is R? =
.432 for the perceived peer status model
and R? = .500 for the significant-others’
influence model. Thus, the recurring find-
ing in this analysis is supported by the

OTTO AND ALWIN

data for occupational attainment: operat-
ing either independently or in combination
with significant-others’ influence, per-
ceived peer status contributes little to
cither the explanatory or the predictive
power of the occupational attainment pro-
cess.

Finally, our data reveal that participa-
tion in athletics in high school also has a
positive effect on income fifteen years la-
ter. Twenty-nine percent of that effect is
indirect via the combination of perceived
peer status and significant-others' influ-
ence. The variance accounted for in the
fully specified model is R* = .143. Com-
parison of the relative efficacy of per-
ceived peer status and significant-others’
influence as intervening variables are re-
ported in column 6, rows 8 and 9, of the
income section of Table 3. Four percent of
the athletics effect is mediated by per-
ceived peer status. Twenty-seven percent
is mediated by significant-others’ influ-
ence. The variance accounted for in the
former is R? = .127 as compared with R? =
.142 for the latter.

CONCLUSIONS AND DISCUSSION

We have estimated a structural
equations model testing hypotheses con-
cerning the effect of participation in ath-
letics and perceived peer status on the
development of educational aspirations
and attainment. The study extends previ-
ous research in two ways: by providing
estimates for the effects of athletics on
occupational aspirations, occupational at-
tainment, and income; and by incorporat-
ing significant-others’ influence as a
mechanism for mediating the effects of
athletics on aspirations and attainments.
The estimates are based on panel data.
The analysis controls on differences be-
tween schools in value climates.

We find support for the hypothesis that
athletics has a positive effect on educa-
tional aspirations and attainment. We also
find that athletics affects occupational as-
pirations, occupational attainment, and
income. These effects obtain statistically
controlling on variables usually associated
with the status attainment process,
namely, socioeconomic origins, mental
ability, academic performance, sig-
nificant-others’ influence, aspirations
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and attainments (as applicable). But we
find no support for the hypothesis that
perceived peer status functions effectively
as an intervening mechanism in the
achievement process. In no case does the
proportion of the total effect of athletics
mediated by perceived peer status exceed
10 percent. With none of the five depen-
dent variables does including perceived
peer status in the estimating equation in-
crease the variance accounted for beyond
the third decimal point. In comparison,
significant-others’ influence consistently
reveals a strong effect on aspirations and
attainments as both a set of intervening
and predictor variables. The proportion of
the total effect of athletics mediated by
significant-others’ influence and aspira-
tions is 78 percent for educational attain-
ment, 92 percent for occupational attain-
ment, and 37 percent for income. The in-
dependent contributions of significant-
others’ influence and aspirations to at-
tainments has been noted in past research.
Therefore, without elaboration we merely
note that the relationships are confirmed
here. We find, then, that the effect of ath-
letics is largely mediated by social
psychological processes  (significant-
others' influence). We find no support for
the psychological explanation (perceived
peer status).

What occurs by way of participation in
athletics that has a salutary effect on aspi-
rations and attainments is not yet <clearly
understoad. Our findings refute those ear-
lier reported by Spady (1970, 1971) and
Spreitzer and Pugh (1973) in support of
the hypothesis that perceived peer status
operates as an intervening mechanism.
‘Rehberg (1969) suggests five other ath-
letic socialization effects (see Footnote 1
above) and Spady {1970:692) reports that
actual peer status is more strongly as-
sociated with college attainment than is
perceived peer status. In addition, we
urge consideration of three other expla-
nations. First, participation in athletics
may teach interpersonal skills that are
readily transferable and marketable out-
side of athletics. Second, athletics may
serve an allocation function by raising the
visibility of participants and providing
them with an early success definition or
label. Third, athletics may introduce par-
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ticipants to interpersonal networks, con-
tacts, and information channels that are
beneficial in establishing careers. Further,
we know of no research that has im-
plemented Rehberg's (1969) suggestions
that type of sport (i.e., team or individual
activity, major or minor team), number of
sports, and extent of participation be in-
vestigated. These represent directions for
further resecarch.

The long-term effects of participation in
athletics underscores the significance of
adolescent performance criteria other
than academic performance in the status
attainment process. It has been argued
elsewhere (Spady, 1970, 1971; Otto, 1975,
1976) that like an academic curriculum,
extracurricular activities provide a forum
for developing attitudes and skills from
which status goals evolve and upon which
future success is grounded. The fact that
participation in high school athletics has
an effect on each form of aspiration and
attainment suggests that the dynamics of
the status attainment process are more
complex than previous studies have indi-
cated. The fact that significant-others as-
sess a young man’s athletic participation
in establishing appropriate expectations
for him suggests that other than narrowly
defined academic performance criteria
enter into their evaluations and encour-
agement.

Although considerable attention has
been given to the consequences of partici-
pation in athletics, comparatively little
has been done to explore the effects of
other kinds of extracurricular activitics
(one exception is Spady, 1970, 1971). In-
asmuch as the relationship between cur-
ricular and extracurricular activities is
undoubtedly more complementary than
discrete, future estimates for the effects of
extracurricular activities and academic
curriculum (see Hauser, Sewell, and Al-
win, 1976; Alexander and McDill, 1976)
should each control on the other, a
specification that the present data do not
allow. On the basis of comparing grade
point averages it has been reported that
athletes are not inferior students {e.g.,
Schafer and Armer, 1968). But whether
the favorable comparison holds control-
ling on academic program ({(¢.g., pre-
college curriculum)—an achievement
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hypothesis—and whether the amount of
career guidance {Weinberg and Skager,
1966) and, perhaps, even grades are influ-
enced . by other than performance
criterta—an  ascription hypothesis—are
examples of issues that await empirical
study. The effects of curnicular and ex-
tracurricular variables in the achievement
process are of particular importance be-
cause of their policy relevance. Unlike
most of the intervening wvariables as-
sociated with status attainment models,
potentially these can be manipulated by
practitioners in an effort to alter achieve-
ment outcomes.

REFERENCES

Alexander, Karl L., and Bruce K. Eckland

1975 ““Contextual effects in the high scheol at-
tainment process.”’ American Sociological
Review 40 (June): 402-416.

Alexander, Karl L., and Edward L. McDill

1976 *‘Selection and allocation within schools:
Some causes and consequences af cur-
riculum placement.”’ American Sociologi-
cal Review 41 (December):963-980.

Alwin, Duane F.

1976 '*Assessing school effects:
tities."' Sociology of
{October):294-303.

Alwin, Duane F., and Robert M. Hauser

1975 *The decompasiton of effects in path anal-
ysis.”" American Sociological Review 40
(February):37-47.

Bain, Robert K., and James G. Anderson

1974 *“School context and peer influences on
educational plans of adolescents.'" Review
of Educational Research 44 (Fall):429-45.

Campbell, Ernest Q.

1969 **Adolescent socialization.’' Pp. 821-859 in
David A. Goslin, Handbook of Socializa-
tion Theory and Research. Chicago: Rand
McNally.

Cateell, R.B., and A.K.§. Cattell

1950 “*Test of G-culture free scale 3A."" Institute
for Personality and Ability Testing. Cham-
paign, Ilinois.

Caleman, Tames S.

Some iden-
Education 49

1959 *‘Academic achievement and the structure
of competition.”” Harvard Educational Re-
view 29 {Fall»330-151.

1961 The Adolescent Society. Glencoe: The

- Free Press.
Haller, Archibald O., and Irwin W. Miller
1971 The Occupatienal Aspiration Scale:
Theory, Structure and Correlates. Cam-
bridge, Massachusetts: Schenkman.
Haller, Archibald O., and Alejandro Portes
1973 *'Status attainment processes.”’ Sociology
of Education 46 (Winter):51-91.
Hauser, Robert M., William H. Sewell, and Duane
F. Alwin
1976 *High school effects on achievement.™ Pp.

113

309-341 in William H. Sewell, Robert M.

Hauser, and David L. Featharman (eds.),

Schooling and Achievement in American

Saciety. New York: Academic Press.
Hollingshead, August B.

1949 Elmtown’s Youth. New York: Wiley and
Sons.

MeDill, Edward L., and James Coleman

1963 ‘‘High school social status, college plans,
and interest in academic achievement: A
panel analysis.” American Sociological
Review 2B (December):905-9(8.

“Family and peer influences in college
plans of high school students.”’ Sociology
of Education 38 (Winter): 112-26.

Otto, Luther B.

1975 “Extracurricular activities in the educa-
tional attainment process.’’ Rural Sociol-
ogy 40 {Summer): 162-176.

“*Social  integration and the status-
attainment process.”’ American Journal of
Sociology 81 (May): 13601383,

Otto, Luther B., and Bavid L. Featherman

1975 *'Social structural and psychological an-
tecedents of self-estrangement and power-
lessness.”” American Sociological Review
40 (December): 701-719.

Rehberg, Richard A.

[96% “'Behavioral and attitudinal consequences
of high school interscholastic sparts: A
speculative consideration.’ Adolescence 4
{Spring):69-88.

Rehberg, Richard A., and Walter E. Schafer

1968 “‘Participation in interscholastic athletics
and callege expectations.”” American Jour-
nal of Socialogy 73 {(May)732-40.

Schafer, Walter E., and I. Michael Armer

1968 ‘“Athletes are not inferior. students.”

Transaction 5 (November): 21-26, 61-62.
Schafer, Walter E., and Richard A. Rehberg

1970 **Athletic participation, college aspirations
and college encouragement.” Pacific
Sociological Review 93 {Summer): (82186,

Sewell, William H., and Robert M. Hauser

1975 Education, Occupation, and Earnings. New

York: Academic Press.
Spady, William G.

1970 ‘“‘Lament for the letterman: Effects of peer
status and extracurricular activities on
goals and achievement.” Ametican Journal
of Sociology 75 (January):680-702.
“*Status, achievement, and motivation in
the American high school.”’ School Review
(May): 379-403.

Spreitzer, Elmer, and Meredith Pugh

1973  “Interscholastic athletics and educational
expectations.”” Sociology of Education 46
(Spring): 171-182.

Weinberg, Carl, and Rodney Skager

1966 **Social status and guidance involvement.”’
Personnal and Guidance Journal
(February): 586-590.

Woelfel, Joseph, and Archibald O. Haller

1971 **Significant others, the self-reflexive act
and the attitude Fformation process.”
American  Sociological  Review 36
(February): 74-87.

1965

1976

1971



